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CHAP T.f!!R I 
STATEMENT AND JUSTIFICATION OF THE PROBLEM 
statement of the problem. This study is an attempt to 
develop a series of short exercises designed to improve the 
conversational abilities of second grade children. It was 
observed that there was need (1) for more specific training 
in encouraging the shy, retiring child tQ express. 'himself; 
and (2) to repress the over-aggressive child who monopolized 
class discussions and conversations, so that he would carry 
on courteous and effective convensations. 
Justif~cation of the problem. Language is considered a 
functional dynamic force in the development of personality, 
enabling one to think and to communi.cate. Language growth 
and personality development are aspects of an interactive 
process.1 
Skill in conversation is vital to the wholesome develop-
ment of the child socially, personally, and scholastically. 
1. Socially, lack of competence produces a mala-
justed child· 
2. Personally, lack of competence reduces chances of 
success, in that insecurity and loss of poise are 
fostered. 
lrrean N. Coyner. ncriteria for Evaluating Programs of 
oral and Written Composition". Elementary English, 2'1: 323; 
March, 1950. 
0 
' . ,.. 3 
3. Scholastically, lack of competence retards progress, 
for language is a tool of learning. 
The ability to talk well and convincingly is not a skill 
which is acquired, but one which must be learned. Definite 
conversation periods, in which the Child is helped to develop 
specific conversational skills are essential. 
Nilesl says: 
'• 
We do not assume that the ability to talk well 
and oonvincingly is a power that each child will ac-
quire by himself. A person's inability to get along 
with others may be traceable to a serious lack of 
training in the common courtesies of conversation. 
We realize from children's conversations about un-
directed experiences that mere exposure to an activ-
ity does not insure ability to talk about it. The 
desire to look for, appreciate, and converse about 
many interesting things apparently comes only through 
conscious directions. Because skill in conversation 
is so vital both socially and personally, and because 
it requires conside.rable pr.actice under wise guidance, 
experiences designed to develop this skill have an 
important place in the curriculum of our schools. 
1noris Niles. "conversation and Discussion". 
Yearbook of the National Elementar Principal 
~n e Elemen ary Sc oo , Vol. 20., No. 6. 
DepaPtment of Elementary School Principals: 
tion Association, July, 1941, p. 287. 
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CHAPTER II 
REVIEW OF RESEARCH 
There were no studies directly concerned with the conver-
sational abilities o;f the primary school child. Although the 
studies~ which were reviewed, were not directly concerned with 
children's conversational abilities, they provided a back-
ground as to what could be expected in the speech of seven 
year olds, how to judge the children's conversations, and 
subjects on which children like to talk. 
studies concerning~ content of children's conversa-
tions. Most children talk about those subjects for which they 
have rich, clear, complete and accurate concepts. 
In his study, Wasson1 found that 20 per cent of the con-
versation of 393 second grade children concerned school activ-
ities and relationships; 10 per cent of their conversations 
were concerned with sharing with others; while 8 per cent 
talked about play and enjoying recreations with others. 
Hughes and Oox2 also agreed with the statement that chil-
dren talk about those things which are most familiar to them, 
for they found that 17~4 per cent of 309 responses referred to 
the mastery of new skills, such as tying Shoes, tying skates, 
!Roy Wasson. ncertain Socitfl Studies Content of Chil-
dren's Letters and Conversations • Elementary School Journal, 
40: 194-195; November 1939. 
2M. Hughes and V. Cox. ''The Language of First Grade 
Childrentt. Elementary English, 26: 472-473; IDecember 1949. 
0 
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dressing oneseif, etc.; and that 25.8 per cent of the conversa-
tions were about family activities. 
In research carried on by Bakerl, he found the £allowing 
percentiles concerning the topics children talked about in 
general discussions. 
TABLE I 
Grade Number Personal Animals Books, Current Misc. Total num-
of activities radio, happen- ber minutes 
Pupils movies ings of aiscus-
sion 
School 62 61% 10% 7% 18% 4% 829 
X 
School 34 46% 24% 7% 2l?b 2% 121 
y 
School 27 58% 23% 2% 14% 3% 170 
z 
A more detai~ed table of the classification of content or 
subject matter follows: 
1Harold v. Baker. Children's Contributions in Elementary 
School General Discussions, New York: Teachers* College, 
Columbia University, ~942. p. 33 and p. 46. 
Tl\:13.LE II 
Rank Category 
1. Play and recreation of contributor 
2. Home and family 
3. Home activities of contributor 
4. Trips 
5. Animals (pets) 
6. contacts with community institutions 
7. Radio, books, movies 
,a. School and class activities 
9. Happenings in own city 
10. Metropolitan current happenings 
11. Summer experiences 
12. Skill learning 
Per cent 
26 
12 
11 
10 
10 
7 
7 
5 
3 
2 
1 
~ 
95 
Mabie1 found that 25 per cent of first grade play conver-
sation is egocentric-monologue, while 75 per cent has the so-
cial audience in mind. 
studies concerning the average length of children's £2a-
versations. While studying the speech of children, Hahn2 found 
that many factors affect the length of children's sentences and 
lEthel Mabie. ttA Study of the Conversation of First Grade 
Pupils During Free Play Periods". Journal of Educational Re-
search~ 24: 137, September 1931. 
2Elsie H~. flTh.e Speech of First Grade C1hildren in Audi-
ence situations • Elementary Engl~sh, 25: 40-41, January 1948. 
.. 
b· 8 
tallts. 
In a news period, those who displayed objects gave shorter 
responses than those who could not resort to pointing to the 
object to answer some of the questions. The first few speakers 
she discovered, usually set the length for those who were to 
follow. 
During the news period 40 per cent talked about play at 
home with a median of sixty-eight words; 20 per cent talked 
about family activities with a median of ninety-eight words; 
25 per cent displayed objects with a median of sixteen words. 
Of the sentences used, 50 per cent were complex o~ com-
pound with few incomplete sentences. When the children were 
asked to describe a picture, 20 per cent of the sentences were 
incomplete, 50 per cent were simple, less than 3 per cent were 
compound or complex. Speech which induced the speaker to re-
call and explain was associated with the more complex forms. 
Mabie1 found the activities children were engaging in 
affected their talking. When the children were gathering 
material for and organizing a social s~udies project, 93 per 
cent engaged in conversation as compared to 37.9 per cent who 
engaged in conversations While modeling with clay. 
The mean rate of speaking as stated by Hahn2 was 129.25 
1Mabie, loc. 
2Elsie Hahn· 
Grade Children". 
1949. 
cit. 
ltft..n .Analysis of Deli very of Speech of First 
Quartly Journal of Speech. 35: 338. October, 
0 
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words per minute. The mean length of remark increases with 
age up to nine and one half years. 
The following table shows Davis 11 findings concerning the 
mean number of words per response by chronological age. 
MEAN NUMBER OF WORDS PER RESPONSE BY CHRONOLOGICAL AGE 
-&se Singletons Twins Only children 
5~ 4.6 4.4 5.1 
6~ 5.3 5.4 5.4 
g~ 6.5 6.2 7.3 
studies concerning ~ fl~ency of young £hildren. Edith 
Davis2 found that the children from the upper occupational 
classes showed greater spontaneity of speech than those from 
the lower classes. She also concluded that, uThe mean length 
of remark is appreciably greater for children from the upper 
occupational group, but in no case is the difference quite 
large enough to satisfy the criterion for statistical relia-
bility.u3 
!Edith H. Davis. The Development of Lin~uistic Skills in 
Twins, Singletons with Siblings, and Other Ch1ldren. Institute 
of Chiid Welfare Monographs, No. 14, University of Minnesota 
Press. Minneapolis, 1937, P• 53. 
3 Loc. cit. 
0 
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UWord fluencyU~ as described by Gewirtzl~nis involved 
whenever the subject is asked to think of isolated words at a 
rapid rate; and that it is revealed by readiness in producing 
or manipulating words in accordance with a specified set". 
Gewirtz2 found in his study of thirty-eight five, six, and 
seven year olds that word fluency had a higher relationship 
with mental age than with chronological age. ~ 
In a study made by Hahn3 the mean rate of words per min-
ute of 126 six and seven year olds when talking spontaneously 
be~ore the class was 129.25. When these children were asked 
to tell a story about a picture, their mean rate was 81.36 
words per minute. It was concluded that the rate was larger 
in the first instance because the Children were talking about 
their own experiences and they knew what to tell about them; 
while in the second case, they had to organize their ideas as 
they talked. Of these children, 58 per cent habitually were 
either ~ast or slow talkers. 
Studies concerning factors which affect ~ development 
of speech. Some studies have been conducted concerning the 
relationship between language and mental age. It was found 
1Jacob L. Gewirtz. "studies in Word Fluency: It's Rela-
tion to Vocabulary and Mental Age in Young Children". Peda-
gogical Seminary and Journal of Genetic Psychology, ?2: 165. 
2Ibid. P• 176. 
3Hahn, loc. cit. 
======+=====================================================~=====-
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that there was a fairly close relationship between them. The 
feeble minded showed uniformly greater retardation~ while the 
gifted showed the opposite. 
The relationship of sex to language was not clear. Some 
said girls were slightly superior to bots• Davisl found that: 
Girls use slightly longer sentences than boys, 
although the difference is not reliable, and the 
difference favors the boys very slightly in the 
case of the lower (economic) section of the five 
and one half year group and the upper (economic) 
section of the nine and one half year group. 
Girls use more personal pronouns and conjunc-
tions than boys, and less slang. Boys show greater 
spontaneity of speech and ask more questions, but 
this may result from personality traits and differ~ 
ential training rather than from differences in 
·command of language. 
There is a positive relationship between linguistic devel-
opment and socio-economic sta~us. Stern2 worked on Alice 
Descoeudres data of the speech of children of the edUcated and 
working classes. Stern deducted that, ttThe standard in lan-
guage of a child of the working class is approximately equal 
to that reached by a high (educated) class Child eight months 
younger. u 
Davis, op. cit., PP• 4? and 134. 
2 w. Stern. Psycholo~~ of Early Childhood. New York: 
Henry Holt and Company~ ~ 4, P• 176. 
0 
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In his review of studies concerning socio-economic status 
and language~ Anderson2 stated the results ~ound by Hetzer and 
Reindorf in their comparison of the professional class to the 
working class. Their deductions were that children o~ the 
working class were retarded in extent of vocabulary from nine 
to twelve months; in sentence usage, four months; in first use 
of inflection, four months; and use of different parts of 
speech, six months. 
Davis2 concluded that: 
Children from the upper occupational groups 
are definitely superior to children from the lower 
occupational groups in every phase of language 
ability. They also displayed greater spontaneity 
of speech. In general, the difference between 
upper and lower-class girls is greater than the 
difference between upper and lower-class boys. 
The number of siblings in a family also affects the 
children's language.· Twins are usually retarted, while only 
children are distinctly superior at all age levels. Davis3 
found that the presence of siblings irresp~ctive of twinship~ 
' operated so as to impede maximum progress towa~d adult command 
of language. 
2navis~ op. cit.~ P• 134. 
3Ibid., PP• 135-136. 
0 
13 
studies concerning methods of evaluating oral composition. 
Netzerl used three types of stimuli, a picture, an object, and 
an incomplete story. He then checked the children on the fol-
lowing characteristics: definiteness, interest, sequence, 
choice of words, variety of words, unity, vividness, descrip-
tive detail, variety of sentences, coherence, and understanding 
Smith2 used two recordings of children's speeCh taken at 
different times, but under identical conditions. She then 
noted progress in sentence structure, thought and organization, 
adequacy of vocabulary or imaginative power. "Adequate use of 
complex sentencestt, Smith3 said, "is the best single test of 
maturity of thought because the speaker must understand re-
lationships existing between two ideas before he can attempt 
to verbalize them'*. 
1R. F. Netzer. The Evaluation of a Technique for Measur$ 
ing Improvement in Oral Composition. Research Studies in • 
Elementary School Language, Vol. 10, No. 2. Iowa Gity, Iowa: 
University of Iowa, 1939, PP• 15-16. 
2 Dora Smith. nLanguage Growth and Ghild Development't. 
Elementary English Review, 22: 81; March, 1945. 
3 Ibid•, P• · 83. 
0 
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CHAPTER III 
METHOD OF PROCEDURE 
The purpose of the lessons was to improve the conversation 
al abilities of an average class of second grade Children. 
Through these lessons it was hoped that children would be bet-
ter prepared to tell their experiences in an interesting and 
meaningful manner. 
Review of conversational objectives ~ stated~ authori-
ties. Many children's language books and courses of study were 
reviewed to determine what authorities considered the most im-
portant conversational needs of children. All of these sources 
expressed similar objectives. The most inclusive list given 
by Nilesl included all the objectives from the other sources. 
The following are the objectives as listed by Niles. 
1. Think before talking 
2. Know where to find something to talk about. 
3. Have something to say. 
4. Be a good listener. 
5. Talk with enthusiasm. 
6. Find words that suit your meaning. 
?. Avoid dominating the thought. 
0 
0 
8. Know how to make your remarks f'i t into the con-
versation in progress. 
9. Be sensitive to occasions where you shouldn't 
talk. 
10. use correct speech. 
11. Be careful of enunciation. 
12. Don't by any peculiar actions call attention to 
yourself rather than to what you have to say. 
13. Be courteous. 
Hatfield 1sl vie,vpoint was also considered. 
Successful conversation is much more than a 
matter of composing, more than merely communica-, 
tion of one's ideas: it obviously includes 
choosing which idea to communicate and which 
for the time at least to suppress. It may in-
volve finding a topic in which the vis-a-vis is 
interested. It involves tone of language, tone 
of voice, manner, all suited to the occasion. 
and personalities involved. And in addition 
it involves the ability to anticipate the 
effect produced. 
16 
study £f. the children. The class to be given these les-
sons was also studied to determine its vital needs. Twenty-
-
eight children participated in the experiment; fifteen boys 
and thirteen girls. Their cbnonological ages ranged from six 
years ten months to eight years ten months; the average age 
for the boys being seven years six months, while the average 
age for the girls was seven years ten months. 
---- !walter w. Hatfield. An Experience Curriculum in English. 
New York: D. Appleton-Century Co., 1935. p. 133. 
0 
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The children's accumulative records were studies to deter-
mine the social enviro~ment of the Children, for as Hefferman1 
s.ays, environmental factors effect language because language is 
an imitative behavior. 
It was found that the children who were taught these les-
sons, had English speaking parents who belonged to the middle 
working class of a large city. Approximately 35 per cent of 
the fathers were manual laborers, 26 per cent were tradesmen~ 
26 per cent had supervisory capacities and 13 per cent were 
public service employees. About 26 per cent of the mothers 
had employment outside of their homes. 
For the most part, these families resided in individual 
homes in a residential section of the city. The size of the 
families r~~ged from one to six Children; 17 per cent were 
only children, 28 per cent of the families had two siblings, 
38 per cent had three sibli·ngs, 10 per cent had four siblings, 
3~ per cent had five and six siblings each. 
The children were given the Cal±fornia Short Form Test of 
Mental Maturity2 as a somewhat accurate check on their abili-
ties and what level of achievement they might be expected to 
attain. 
1Helen Hefferman. nReadiness For Oral and Written Lan-
guage". ElementarY' English 27: 248; 1951. 
2w.w. Clark and E.w. Tiegs. The California Short Form 
Test of Mental Maturity. E.T. Sullivan, California Test 
Bureau; 1950. 
The Intelligence Quotients ranged from ?4 to 145, the 
median Intelligence Quotient being 114.1?. 
18 
The Iowa Primary Language Test, Form Al was given as a 
pre-test to discover im-what specific conversational objectives 
the children were lacking. 
Since it was felt that Children might know the rules for 
a good conversation and might score high on the written test, 
but not practice these rules, the school principal, as an un-
biased observer was asked to rate the class as a whole, as 
excellent, good, fair, or poor on the following standards: 
A. Speak so that all can hear and understand. 
B. Talk when no one else is talking. 
c. Talk about subjects others would like to 
hear about. 
D. Give everyone a chance to talk. 
E. Do not talk too long. 
F. Be a good listener. 
G. Talk about the same subject others are 
talking about. 
H. Tell things in an interesting and 
enthusiastic way. 
The principal cgme to observe the class twice. Two diffe 
~ ent types of lessons were conducted. During her first visit, 
!L.A. Shepherd and H.A. Greene. Iowa Primary Language 
Test, Form A. Bureau of Educational Research and Service 
Extension Division, University of Iowa, Iowa City; 1936. 
0 
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the children were given the topic: ttFun in the Leavestt. They 
were allowed to talk freely as the principal rated the class 
on all the standards except their ability to be good listeners. 
During the second observapion period, the children talked free-
ly choosing their own subjects. During this period the prin-
cipal rated the class on its ability to listen. 
A sociogram of the class was maqe to show the status needs 
and friendship aspirations of the class. Coynerl suggested 
the sociogram as a techn~que for studying the language needs 
of children for it gets at the dynamics of the group and 
assists in the development of satisfying interpersonal rela-
tionships. It also helps to determine the security of the 
indiyidual, which affects his contributions of his ideas and 
feelings. 
The class was observed during free play time periods, 
lunch periods, free conversational periods, and dUring before 
and after school activities. The children's ability to use 
language appropriate for different kinds of experiences was 
noted. As suggested by Dawe2 the size and difference in vocab 
ulary, sentence length and complexity, grammatical errors, 
pronunciation, enunciatiop, fluency, and interests were noted. 
Irrean N. Coyner. "criteria for Evaluating Programs of 
Oral and Written Compositionn. Elementary English 2'7: 326; 
March 1950. 
0 
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From these studies it was found that the children were 
lacking in: 
1. Knowing what to talk about during conver-
sation periods. 
2. What to say about a subject that would 
make it interesting to other children. 
3. Confidence. 
4. Habits of courtesy. (most vital need) 
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setting ~ ~ objectives. In addition to the above men-
tioned studies, the following factors suggested by Greenel 
were considered before the specific objectives of the lessons 
were determined. 
-· 1 
1. The frequency and cruciality of the spe-
cifi? skills in the language activities 
of adults. 
2. The frequency and crttciality of the spe-
cific skills in the language demands 
made on children both in and out of 
school. 
3. The readiness of the pupil to make use 
of the specific language skills. 
4. The relation of skills to each other in 
terms of facilitation and interference. 
Harry A· Greene. 
English Composition". 
"Principles of Method in Elementary 
Elementary English Review. 14: 222-223 
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5. ~e number of different skills which it 
is psychologically desirable to present 
to the pupil at any one grade level. 
6. The innate difficulty of the skills. 
The specific objectives for the lesson were then deter-
mined. They were to develop in the child: 
1." An awareness of interesting material and 
experiences as probable topics for con-
versation. 
2. Confidence in having something to say. 
3. Confidence to express ideas freely in 
a group, that is, to carry over the 
ease and naturalness of expression 
to group conversation. 
4. Ability to be interesting and enthusi-
as tic. 
5. Habits o£ courtesy in conversation. 
6. Voice modulations. 
?. Ability to be a good listener. 
8. An attitude of tolerance and pleasure 
in the give and take of group con-
versations. 
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Little emphasis was placed on correct form and grammar 
for as Middlebrooklstates, "Too much emphasis on correct form 
1samuel Middlebrook. "Words and Their Ways With Childrenu 
arents Ma azine 22: 81; August 1947. 
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and grammar paralyzes the best linguistic impulses of young-
sterstt. 
Psychological factors ~ learning. Before the lessons 
were written, a short review of the psychology of learning was 
reviewed. 
Gatesl says: 
Learning is a process of improvement •••• In-
creased knowledge of the goal tends to make 
attempts to reach it more successful until 
finally diffuse behavior and errors of early 
trials drop out and give way to appropriate 
responses which are organized in such fashion 
that performance is done directly and effi-
ciently. The process of approximation and 
correction is that of evaluating each attempt 
at performance or solution by gauging the suc-
cess of response in relation to the objective 
and adapting the next trial in light of this 
approach • ................................... • 
Transfer is not automatic, but a deliberate 
attempt to interpret new situations in light 
of past experiences and apply appropriate 
meaning or methods previously learned. 
The following language principles were also taken into 
consideration: 
1. Skills must be taught, reviewed and 
drilled systematically. 
2. Correct usage is a matter of habit. 
3. correct language habits develop in 
accordance with the general laws 
of learning. 
New York: 
4. Directed ,drill on specific skills 
should follow attempted use of the 
skills ~n activity periods. 
5. Transfer of expressional skills to 
fields outside English periods 
follow usual laws of transfer. 
6. A definite language consciousness 
should be developed. 
7. Economy in the development of lan-
guage skills results from emphasis 
of those usa·ges which bear the 
major social burden.l 
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Types of lessons. After exrunining the principles of edu-
cation and the needs of the children, the exercises were writ-
ten. They included two types of lessons, formal and informal. 
In the formal lessons the children were given the oppor-
tunity to discuss, and frequently to dramatize, general conver 
sational abilities, the reasons for these standards, and their 
own needs. In the informal lessons the Children participated 
in some constructive activities and went on short trips. Ac-
tivities which gave first hand experiences with concrete ob-
jects were emphasized. These activities gave the Children 
common experiences on which to base their conversations. 
1Greene,.op. cit., P• 221. 
0 
24 
The informal lessons included class talks and small group 
talks. In selecting the materials for these lessons the prin-
ciples as outlined in the Kansas course of study were followed. 
These principles were: 
A· The topic should arouse interest. Since 
the boys usually lag behind girls, the 
topics were directed at the interest of 
the boys. 
B. The experiences should harmonize and con-
tribute to other seasonal activities 
and interests. 
c. The experiences must foster language 
activity.1 
At times the children selected their own topic, on other 
occasions the topic was _given to them, and occasionally the 
topic, tn the form of questions, was posted in advance on the 
bulletin board.2 To avoid lack.of color and interest, an 
effort was made to omit topics which might have been over-
emphasized in the lower grades. 
Methods of presentation. In the lessons, it was hoped to 
stimulate the children to talk and to develop their confidence 
by: 
!George A. Allen, Jr. Assignment of Work by Months for 
Rural and Elementary Schools. Kansas: Elementary Scioofs of 
Kansas. 1928; p .• Ffo. 
2Mar erite Burkholder. "Let's Develop Good English ~. erican Childhood 33: 15· October 194?. 
0 
25 
1. Helping them select topics. 
2. Asking stimulating questions. 
3. Commending interesting contributions. 
4. Using pictures as the center of interest. 
5. Using poems and stories for inspiration. 
6. Show and tell periods. 
The greatest portion of the exercises were devoted to 
developing in the children an awareness of materials. The 
children were made more aware of and more observant of their 
durroundings by calling attention to the five senses; since 
all that is learned is learned through the senses. This was 
done through the use of: 
1. Stories and poems. 
2. Games. 
3. Excursions. 
4. Phonograph recordings. 
5. Concrete objects to feel, smell, taste, 
hear and see. 
6. Pictures. 
7. Discussion periods. 
several lessons were devoted to developing voice quality. 
More specifically, developing an awareness in the children 
c:J that they were able to regulate the volume of their voices to 
meet the needs of the situation, that they must speak clearly 
and distinctly, and that they should show interest and enthusi· 
asm when they were talking. In accomplishing these aims the 
following activities were used: 
1. Stories. 
2. Games. 
3. Dramatizations. 
4. Discussions. 
The necessity for courtesy in,conversation was mainly 
developed through: 
1. Dramatizations. 
2. Discussions. 
3. Stories. 
4. Games. 
5. Evaluation of own conversations. 
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~ Allotment. In all, there ·were twenty-six lessons, 
each fifteen to twenty minutes long, one presented each day. 
The lessons were begun on October 28th and continued once a 
day until December 6th. 
Related activities. While the lessons· were being given, 
the children participated in many related activities in other 
subjects. Such activities were: 
1. Making a class dictionary. 
2. Finding descriptive words. 
3. Writing descriptions. 
4. Writing riddles. 
5. Noting picture details. 
0 
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6. Completing stories. 
7. Planning and constructing in social 
studies and science. 
a~ Ear training in phonetic analysis. 
9. Controlling voice quality and volume 
in choral speaking and music. 
10. Games in physical education. 
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Evaluative Procedure. At the completion of the lessons, 
the Iowa Primary Language Test Form B1 was given and the prin-
cipal was asked to rate the class again to measure any improve 
ment made. 
1 L.A. Shepherd and H.A. Greene. op. cit., Form B. 
CHAPTER IV 
THE CONVERSATION LESSONS 
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CHAPTER IV 
THE OONVERSATI ON LESSONS 
LESSON 1. 
PURPOSE 
To get the children to talk. 
To make the children aware of their conversational needs. 
To establish some conversational standards. 
PREPARATION 
The teacher should tell a personal experience in an 
interesting and enthusiastic way to arouse in the children 
the desire to tell similar personal experiences. Display 
on the bulletin board pictures which will stimulate inter-
est and thought. 
SUGGESTIONS FOR TEACHING 
Who has gone some place~ or has seen something or 
has done something he'd like to tell the boys and girls 
about? (If responses are meager, refer to the pictures 
on the bulletin board for ideas. Encourage all of the 
children to enter into the conversation by asking them 
questions and by having them ask the speaker questions. 
Allow the children to talk freely about their experiences. 
Let's think for a few minutes about what we talked 
about this morning. 
J 
Did you enjoy our talks? Why? 
Did we talk so that everyone could hear? 
Did we talk clearly so that everyone could under-
stand us? 
Were we polite by taking turns? 
Were we good listeners? 
(From the children's responses, standards should be 
formed. The teacher should write the standards on the 
board as they are given by the children.) 
30 
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LESSON 2. 
PURPOSE 
To develop an awareness that we can and do vary the vol-
ume of our voices. 
To develop an understanding of when to use the various 
degrees of vol~e. 
To form the standard - Talk so that everyone can hear you. 
SUGGESTIONS FOR TEACHING 
Do you remember the story of Goldilocks ~ the Three 
Bears? Remember when the three bears returned from their 
walk they found that Goldilocks had been eating their 
p:orridge". Father Bear _said in a very big voice, "Someone 
has been eating my po:r-ri'dge••. Then Mother Beai" said, 
nsomeone has been eating my poi"I"idge''. And Baby Bear 
said, ttsomeone has been eating my poi"ridge and it 1 s ~11 
gone". 
Let 1 s pretend we •·re the three bears and let's look 
for the person who has been eating our poi"ridge. First 
we find that someone has been sitting in our chairs. 
Let's be Fathei" Bear, then Mother Bear, then Baby Bear 
and say, nsomeone has been sitting in my chair". 
Now let 1 s go ups·tairs and look in the beds. Fii"st 
Father Bear looked in his bed and said, "Someone has been 
sleeping in my bed". Then Mother Bear looked in her bed 
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and said, ttsomeone has been sleeping in my bed~'. Then 
Baby Bear looked in his bed and said, ttsomeone has been 
sleeping in my bed and here she is n. 
We aren't 2ike the bears with just one voice. We 
have all three of their voices, a soft Baby Bear voice, 
a medium Mother Bear voice, and a loud Father Bear voice. 
We should use all of our voices. When should we use. 
our loud Father Bear voice? Vlhy do we use it then? When 
do we use our middle-sized Mother Bear voice? ~lhy should 
we use it then? When do we use our little Baby Bear 
voice? \~y should we use it then? 
Let's try to remember when to use our Baby Bear 
voice, our Mother Bear voice and our Father Bear voice. 
{After this lesson the children may enjoy drawing pictureE 
of the three bears. Call attention to the three sizes 
of the bears so that they repeat and.:-emphasi.ze the three 
voice volumes.) 
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LESSON 3. 
PURPOSE 
To develop an awareness that we should speak clearly. 
To form the standard - Talk so that everyone can under-
stand you. 
SUGGESTIONS FOR TEACHING 
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I know a little boy whose name is Billy. Billy al-
ways sees the most interesting things and always does 
things that are so much fun. But every time Billy talks 
to me, I don't know what he's saying and I have to ask hi 
to tell me again and I have to ask him so many questions 
it spoils the story and fun. 
Do you know why I can't understand Billy? Well, he 
talks like this. (Mumble a few words, keeping lips fair-
ly still). Billy is a mumbler. He doesn't open his 
mouth and use his tongue and lips when he talks. 
I wouldn't want to be a mumbler and have to say 
everything over before people could understand me, would 
you? I know some people who don't like mumblers. They 
know how important it is for us to use our lips and 
tongue when we talk; for these people are deaf and to 
hear they watch people's lips to see what is being said. 
Let's plaYTalkie1 today to see if we are Billy 
1caurse of Study for Elementary Schools, Grade Two, School 
Document: Boston Public Schools, No. 5;, 1936, p. 28. 
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Mumblers or like the deaf people. I will say something 
using just my lips. I will choose someone to be the deaf 
person. I will tell the HdeafH person to do something. 
If he can do it he may be the new Talkie. 
(This game may be played in small groups once the childrer 
have grasped the idea. Similar games should be continued 
later on. Commend clear speech. Appoint a 11 judget• to 
pick the clearest speaker). 
0 
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LESSON 4. 
PURPOSE 
To develop an understanding of why we must take turns 
when talking together. 
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To form the standard - Talk when no one else is talking. 
SUGGESTIONS FOR TEACHING 
Grown-ups are always saying, ''Don't talk vvhen others 
are talking. You must take turns". I wonder why we must 
take turns. Let's have four or five people talk at the 
same time to see if we can find out why we shouldn't talk 
when others are talking. 
(Have four or five children start to talk all at once. 
After a few minutes of listening, elicit from the childrer. 
such reasons as: We can't understand what they are say-
ing, they are making too muCh noise, it isn't polite, 
etc.) 
Then there is one more thing we must remember when 
we talk together, talk when no 9ne else is talking. 
(Evaluate lesson). 
Did we take turns today? 
Did we remember to use our Mother Bear voice? 
Did we have any Billy Mumblers? 
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LESSON 5. 
PURPOSE 
To provide an opportunity to practice the three standards: 
Talk so that everyone can hear you. 
Talk so that everyone can understand you. 
Talk when no one else is talking. 
PREPARATION 
Display several large and interesting pictures on 
the bulletin board. 
SUGGESTIONS FOR TEACHING 
Here are some pictures Showing boys and girls having 
fun. 'What do you think is the thing that is the most fun 
to do? (Allow the children to talk fairly freely. Refer 
I 
to the pictures if necessary. If' responses are meager; 
praise the longer responses on bases of' completeness, 
praise organized and detailed accounts on basis of listen· 
er 1s ability to follow it, ask questions which elicit 
detail and cannot be answered by yes or no. Sit with the 
class and be a member of the listening group. This en-
courages children to talk louder). 
we can have fun in many different ways, can't we? 
Now let's see if we remembered to do all the things we 
were going to do when we talked together. 
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Could everyone be heard? 
Could everyone be understood? 
Did we take turns? 
RELATED ACTIVITIES 
To encourage varians degrees of volume. 
Reading lessons. 
Independent group work. 
~ 
Choral speaking and poetry. 
Music. 
Games, such as Telephone Line. 
To encourage a clear voice. 
Phonics. 
Choral speaking. 
Definite attack on mispronounced words. 
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·LESSON 6. 
PURPOSE 
To bring to the children's attention that they should talk 
about things others would like to hear about. 
To develop an awareness in the Children that we learn 
through the five senses. 
SUGGESTIONS FOR TEACHING 
We have been learning to talk in a grown-up way and 
we have learned three things that we should do when we 
are talking. What are the three things we should remem-
ber? 
We have been talking about many different things, 
now we must think of new things to talk about. We want 
to talk about things that the other boys and girls will 
want to know.about. Who can tell me something he thinks 
the others would want to hear about? 
(Write the topics given by the children on the board. 
Generalize the suggested topics into: 
Things we make. 
Things we play with. 
Things we saw. 
Things we did. 
our pets. 
Can you guess how we find things to talk about? (Lei 
children guess). Listen to the story about Singing Boy. Find 
1"\,+. hnw he lealmAn t:nP- secrets of' the forest. 
0 
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Singing Boy 
Singing Boy was an Indian Who lived in the West with his 
Mother, Father, sisters and brothers many years ago. All In-
dian boys who wanted to be grown-up braves and have horses of 
their own had to learn the secrets of the forest first. Sing-
ing Boy wanted so much to be a good Indian brave for then he 
could have his own horse! So although he was· only seven years 
old, he started to work very hard to learn the forest's secretf 
Singing Boy would go into the forest to listen to the 
noises of the forest. He learned the calls of the animals and 
the sounds they made so that he could tell in which direction 
the animals were going or what they were doing. 
Singing Boy and the other Indian boys had many contests 
to see who could find the smoothest stones, the roughest 
stones, and the stones that would make good arrowhe~~$. To 
find these stones, the boys had to feel the stones with their 
fingers and use their eyes carefully. Singing Boy learned to 
use his eyes and fingers so well that he was often the winner 
of the contests. 
Singing Boy also learned the names of many plants by 
studying the leaves and by feeling the bark and leaves. He 
learned the smells of the forest so that he could tell if 
~ there was danger near by. 
Singing Boy worked hard and long, but at last he thought 
he knew all the secrets of the forest, so he went to the chief 
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of the tribe and said, ttr think I can pass the Secrets of' the 
Forest Test". The tests were long and hard but Singing Boy 
passed all successfully. 
When he had done all of' the tests, the chief' called Sing-
ing Boy to him. As he gave Singing Boy a feather to w~ar in 
his headband. He said, "You have learned well, Singing Boy. 
You have learned to use your eyes, ears, nose,Thands and tongue 
well. You may wear the feather of' a brave. Go - you shall 
find your horse by the stream where you learned many of the 
forest's secretstt. 
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LESSON '7. 
PURPOSE 
To help make the children aware of interesting material 
and experiences through the sense of sight. 
PREPARATION 
Place a new object in a conspicuous place in the 
room before school. 
SUGGESTIONS FOR TEACHING 
Remember the story about Singing Boy that I told to 
you yesterday? Let's see who had bright eyes like Sing-
ing Boy. There is something new in the room this morning. 
Who saw it? Don't tell what it is or where it is because 
we want those sleepy eyes who haven't seen it, to wake up. 
All the Sleepy Eyes who have not seen anything new 
come to the front of the room and look for it. Those who 
have Bright Eyes write what you think it is on your paper. 
When you think you have found what it is Sleepy Eyes, you 
may ask one of the Bright Eyes a question about it, such 
as, "Is it red~" nis it on the floor?" nis it big?" 
Be sure not to tell what it is. If your question is right 
you may sit down and write what you think it is. 
Let's play Bright Eyes once more. (Have a child come 
to the front of the class and stand where all can see her) 
Look at until I tell you to stop. (Allow about 
r 
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one minute then send the child out of the room). 
Now let's see who are the Bright Eyes and can remem-
ber what they saw. Write the answer to these question. 
What color was her dress? 
What color was her hair? 
Was her hair straight~ curly or braided? 
Did she have a ribbon in her hair? 
' 
Was her hair parted on the side or in the middle? 
Was she as tall as this? (Draw a line on the board). 
Etc. 
(Have the child come back into the room and Check the 
papers) • 
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LESSON 8. 
PURPOSE 
To help make the children aware of interesting material 
and experiences through the sense of sight. 
PREPARAT.rON 
put a few new pictures on the bulletin board before school 
SUGGESTIONS FOR TEACHING 
There is something new in the room again today. I 
wonder how many Bright Eyes we have today. If you see 
something new write what it is on your paper. If you 
don't see anything new cane to the front of the room un-
til you have found it. Let's see how fast we all can 
find the new thing. (Check papers). 
Let's play Bright Eyes again. (Have a child come to 
the front of the roam). Look at until I tell you 
to stop. Take a good look, don't miss anything. {Allow 
about one minute then send the child out of the room). 
Today I 1m not going to ask you any questions, just 
see how many things you can remember about • Write 
as many as you can think of on your paper. (Check to see 
who has tbe most complete and most descriptive lists). 
Game {if time permits) 
Display a chart with eight pictures of single, dis-
tinct, colored objects. Allow the children to look at 
0 
44 
the chart ~or a ~ew minutes then take it away. Have the 
Children make up riddles about the objects. 
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LESSON 9. 
PURPOSE 
To help make the children aware of interesting material 
and experiences through the sense of sight. 
To review the standards: 
Talk when no one else ~s talking. 
Talk so that all can hear you. 
Talk so that all can understand you. 
SUGGESTIONS F <R TEACHING 
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Today let's be like Singing Boy, but instead of tak-
ing a walk through the forest, we can take a walk around 
the school. Be on the watch for as many things as you 
can see that you will be able to tell us about vfuen we 
come back. I wonder how many things we'll see that have 
always been here, but we just never noticed them before. 
(Go for walk. Upon return, have the children sit in a 
large circle and have them tell what they saw). 
LESSON 10. 
PURPOSE 
To provide an opportunity to tell something of interest 
found through the sense of sight. 
PREPARATION 
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Tell the Children a day in advance to be on the look 
for something they might see which would be interesting 
to tell to the class. 
SUGGESTIONS FOR TEACHING 
Who had Bright Eyes today and saw something- interest.-
ing on the way to school today that they would like to 
tell about? (Begin small group work by selecting six or 
seven children to tell what they have seen. Rave the re-
mainder of the class evaluate the group). 
Was it interesting? 
Did they take turns? 
Did they tallc so that we all could hear? 
Did they talk about things they saw? 
RELATED ACTIVITIES 
Similar experiences. 
Have the children look out the window and then tell 
what they saw. 
Continue to place new objects in the room. Make them 
decreasingly obvious. 
Reading - noting picture detail. 
Phonics - noting similarity in words. 
Games - The Squir~l and the Nut. 
Vocabulary building. 
Find words which tell size, shape, color, ways 
people look. 
Find words to describe houses, trees, sky, etc. 
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LESSON 11. 
PURPOSE 
To help make the children aware of things around them 
through the sense of hearing. 
PREPARATION 
Obtain the record MUFFIN IN THE CITY. 
SUGGESTIONS FOR TEACHING 
(Play the record MUFFIN IN THE CITY). 
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Poor Muffin! He couldn't see anything, but he could 
hear. Let's listen to the story of Muffin again and 
cqunt to see how many different things Muffin heard. · 
(Play record again). 
Let's pretend that we are Muffin and close our eyes 
and put our heads down on our desks. Listen to see how 
m~ny different sounds we can hear. (Allow about two 
minutes). 
(Have the children name the sounds they heard. List 
them on the board. Evaluate the lesson referring to the 
standards already established). 
Game: 
Have a triangle, two different types of bells, a wood 
block, and a cymbal. (Or any such instruments). 
One child is chosen to strike one of the instruments 
while the class closes its eyes. The class then opens 
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its eyes and tries to guess which instrument was hit. The 
one who guesses correctly may strike the next instrument. 
LESSON 12. 
PURPOSE 
To help make the children aware of things around them 
through the sense of hearing. 
SUGGESTIONS FOR TEACHING 
Let's pretend we are Muffin again today, but let's 
go out to the playground to listen. I wonder if we'll 
hear any of the sound Muff :in heard. 
(Listen quietly for two or three minutes on the 
playground). 
What sounds did you hear? What do you think made 
the sounds? In what direction do you think the thing 
that made the sound was going? (Continue in like manner) 
Game: 
Have five children come to the front of the class. 
Choose another person to be the tapper. While the class 
blinds its eyes, the tapper taps one of the five children 
who are standing in front of the room. The person who 
has been tapped says "I am in grade two". The class un-
blinds its eyes and tries to guess who spoke. The one 
who guesses correctly, may take the place of the person 
who was tapped. 
LESSON 13. 
PURPOSE 
To help make the children aware of things around them 
through the sense of hearing. 
SUGGESTIONS FOR TEACHING 
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Yesterday some of us· had very sharp ears, as Muffin 
has, but most of the sounds we heard were the little 
sounds that Muffin heard. We didn't hear many of' the big 
ones. If' we go to the corner, we might hear some of' the 
big sounds Muffin heard. Let's see if' we do. (Go to a 
busy intersection). 
(Upon return). What sounds did we hear today? What 
made the sounds? In what direction was the thing that 
made the sound going? Vi/hat words tell us these sounds? 
(Evaluate the lesson). 
Did we hear many new sounds today? 
When we talked-together, did we take turns? 
Did we talk so that every word could be understood? 
RELATED ACTIVITIES 
Phonics - similar and dissimilar parts of words. 
rhymes. 
Literature - listening for a particular incident in the 
story. 
listening for a definite reason. 
=======~============================~~-~~m~~~~tr====================~F======== ... ..,..,~,~uu ;>• 0 -
Schoo} of ~~uca~ior 
Library 
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Music - through records 
Game - The Dog and the Bone 
52 
vocabulary Building - finding noisy words, quiet words. 
finding words to describe kittens, 
wind in trees, thunder, fire, etc. 
LESSON 14. 
PURPOSE 
To help the children become aware of their environment 
through the sense of touch. 
PREPARATION 
Collect such articles as: fur, sand paper, and a 
smooth piece of wood. 
SUGGESTIONS FOR TEACHING 
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Today we're going to give our eyes and our ears a 
little rest. We're going to use our fingers. I will 
pass around some things. Feel of them and then pass them 
on to your neighbor.. While you are waiting for everyone 
to have a chance to feel them, try to think of as many 
words as you can which will tell us how these things 
felt to you. Also think of other things that feel like 
the objects we are going to feel now. (Pass the objects 
one at a time. List rtf'eeling" words on the blackboard). 
(Evaluate the lesson). 
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LESSON 15. 
PURPOSE 
To help the children become aware of their environment 
through the sense of touch. 
To help to build a meaningful vocabulary. 
PREPARATION 
' 
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Obtain such articles as a piece of soap, a piece of 
satin, a feather and some leather. Provide work 1 prefer-
ably something which would help to build a rich vocabu-
lary, for the clas·s to do while you are working with 
small groups. 
SUGGESTIONS FOR TEACHING 
(Have a small group sit around a table). 
Today we are going to play a guessing game. The 
only rules you must remember are to keep your hands under 
the table and no peeking under the table. I will pass 
something around under the table. After you have felt 
it, pass it to your neighbor. When it gets back to me, 
we'll try to guess what it is. While you are waiting for 
the object to go around, think of words that will tell 
us how it felt to you. Think of things that feel the 
same way as the object does and try to guess what we 
could use the object for. 
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(Pass the above mentioned srticles or similar 
articles one at a time. Continue in a similar manner 
with other small groups). 
RELATED ACTIVITIES 
Vocabulary Building - ~inding words which describe how 
things ~eel. 
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~inding words which describe the 
~eeling o~ speci~ic objects, such 
as fUr, glass, clean sheets, etc. 
Game - What is it? 
Hand an object such as a pencil, a piece o~ chalk, 
or an eraser to a blindfolded child. Have him guess 
what it is. If he guesses correctly he may have 
another turn. If he does not guess correctly, he 
forfeits his turn. 
Game - VT.ho is it? 
One child is chosen to be the tapper. Another child 
is chosen to be blindfolded. The tapper taps one of 
the class, who stands before the blindfolded child. 
The blindfolded child feels of the child who is stand-
ing in front of him. The Child then returns to his 
seat. When the blindfold has been removed, the child 
who was blindfolded tries to guess in three guesses whc 
it was he felt. If he guesses correctly, he may choose 
a new blind man. If he can't guess the child he felt 
becomes the new blind man. 
0 
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LESSON 16. 
PURPOSE 
To he~p the children become aware of their environment 
through the sense of smell. 
PREPARATION 
56 
Collect such articles as perfume, camphor balls, a 
lemon, an onion, and nail polish. Provide work, prefer-
ably something which would help to build a rich vocabulary 
for the class to do while you work with a small group. 
SUGGESTIONS FOR TEACHING 
Today we are going to use our noses, jus.t as Singing 
Boy did, for we too can learn many things by smelling. 
I 1m going to pass some objects for you to smell. Try to 
think of some words which will tell us how the objects 
smell. Also try to think of where you have smelled the 
odor before and try to guess what the odor is. 
(Pass the objects so that they can be smelled but 
not seen. Talk about the odors. Have the Children 
evaluate their talking by referring to previously learned 
standards. Work with two groups). 
0 
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LESSON 1'7. 
PURPOSE 
To help the children become aware of their environment 
through the 'sense of smell. 
PREPARATION 
Collect such articles as bacon fat, pine needles, 
soap, and popcorn. Provide work, preferably something 
which would help to build a rich vocabulary, for the 
class to do while you work with a small group. 
SUGGESTIONS F <R TEACHING 
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Yesterday some of the boys and girls had fun playing 
a guessing game. They tried to guess what it was I 
passed around for them to smell. Would you like to play 
\ 
it today? While I'm passing the objects try to think of 
words that will tell us how the object smells and to 
guess what the object is. 
(Work with the children you did not work with in 
Lesson 16. Have small groups. Pass the articles so 
that they can be smelled but not seen. Make a list of 
the words given by the children. Have the children 
evaluate their talking by referring to previously learned 
standards). 
c 
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LESSON 18. 
PURPOSE 
To help the children become aware of their environment 
through the sense of taste. 
To hel~ to build a meaningful vocabulary. 
PREPARATION 
Collect articles for the childrento taste. 
something bitter, sour, sweet, salty, and s~icy. 
SUGGESTIONS FOR TEACHING 
Collect 
We have been like Singing Boy and have been learning 
to use our noses, fingers, ears, and eyes to find new 
things to talk about. Singing Boy had. one more way of 
learning the secrets of the forest. That was by 
tasting things. 
Today letts be like Singing Boy and taste some 
things I have here. Try to think of words that will 
tell us how the things taste. Tell me other things 
that taste something like the things I pass. 
(List words given by the children. 
children evaluate the lesson.) 
Have the 
0 
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LESSON 19. 
PURPOSE 
To help the children know where they c·an find t epics to 
talk about. 
SUGGESTIONS FOR TEACHING 
58 
we have been talking about finding things to talk 
about by using our eyes, ears, fingers, nose and tongue 
as Singing Boy did. We always have to use one of these 
five ways to learn everything we know, but it is much 
easier for us to find things to talk about t~an it would 
be for Singing Boy. Can anyone think of something he has 
at home, that Singing Boy didn't have, that tells us 
interesting things to talk about? 
(Books, newspapers, magazines, radio, movies, tele-
vision). Tomorrow let's have a news program as they do 
on the radio. Bring in something to talk about that you 
found in a magazine, newspaper, or book. Be sure it is 
something the other boys and girls will want to hear about 
0 
0 
59 
LESSON 20. 
PUiRPOSE 
To help to develop confidence in having something to say. 
PREPARATION 
A day·in advance have the children look for news 
in the newspapers and magazines or on television or radio 
for a news program. Obtain a toy microphone. 
SUGGESTIONS FOR TEACHING 
Are _you ready for our news program today? Today we 
are going to hear the news from the reporters in Room ?. 
, will you be the announcer? All those who have 
---
news may stand at the side of the roam. When the announce 
introduces you, come to the microphone and give your news. 
(Evaluate the lesson by having a "Judge" choose the 
best nReporter" as to the best news and as to the best 
de ::Livery) • 
RELATED AGTIVITJES 
Vocabulary - make a large class word book. Include lists 
of words such as: 
colors 
noisy words 
quiet words 
words that tell how things feel 
words that tell how things taste 
0 
0 
words that tell how things 
words that tell sizes 
words that tell shapes 
happy words 
unhappy words 
favorable words 
unfavorable words 
humorous words 
60 
smell 
Art - arrange news articles brought in, attractively 
on the bulletin board. 
0 
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LESSON 21. 
PURPOSE 
To bring to the children's attention the need for being 
good .listeners. 
' To discuss how to be a good listener. 
SUGGESTIONS FOR TEACHING 
When we are talking together, why should we listen 
to the person who is talking? 
(List the children's ideas on the board. Possible sugges-
tions are: 
It is the polite thing to do. 
We want others to listen to us when we are talking. 
We may learn something new or interesting. 
~e all know we should listen carefully, but how can 
we be good listeners? What should we do if we want to be 
good listeners? 
(List the children's ideas on the board. Possible sugges-
,.,. 
tions are: 
Look at the person who is talking. Listen with 
.YOUJ:> eyes and ears. 
Ask the speaker questions. 
Sit quietly. 
Don't ask the speaker to repeat unless you do 
not understand or cannot hear. 
Think about what is being said. 
If you know something more about what the speaker 
is talking about, tell it when the speaker 
has finished. 
62' 
These are ve~y good ways to show that you are listen-
ing. VJhen we talk together, let 1 s try to remember how to 
be a good listener. 
0 
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LESSON 22. 
PURPOSE 
To provide practice in being a good listener. 
PREPARATION 
Obtain sticks or beans that may be used as counters. 
Make provisions for independent work for class while you 
are working with small groups. 
SUGGESTIONS FOR TEACHING 
~lho can r~member how to be a good listener? 
Today we're going to play a listening game to see who 
are the good listeners. I will give each one five sticks. 
Then we are going to talk together. We will talk abou~ 
anything you think the others will want to hear about. If 
the person who is talking sees someone who looks as though 
he isn't listening, the speaker may ask him a question. 
If zhe boy or girl cannot answer the question, he must give 
the speaker a stick. If he answers the question, he may 
keep all his sticks. 
I wonder who will have the most sticks at the end of 
our talking and listening t~e. Who would like to begin 
the game for us? 
(Allow the children to talk together for ten or fif-
teen minutes. Then have them count the sticks to see who 
were the good listeners and who were not. Continue with 
small groups until everyone has had a chance to play the 
game). 
0 
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LESSON 23. 
PURPOSE 
To form the standard - We should give everyone a chance to 
talk. 
To form the standard - Do not talk too long. 
SUGGESTIONS FOR TEACHING 
once there.was a little girl who talked and talked 
and talked. She liked to talk so much that no one else 
ever had a chance to talk. Soon her £r~ends began to call 
her the Talker, which wasn't a very nice name, but Talker 
wasn't a very nice little girl because she never thought 
that she should let anyone else talk. I wonder what you 
think happened to Talker. 
(Have the children complete the story). 
If Talker was a smart little girl, wh~t would she 
try to remember when she was talking to her friends? 
(Do not talk too long). 
(Give everyone a chance to talk). 
I hope when we talk together, we all remember what 
Talker forgot. 
0 
LESSON 24~ 
PWPOOE 
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To form the standard - Talk about the same thing everyone 
is talking about. 
PREPARATION 
Display large, interesting pictures on the bulletin 
board. Have all the pictures pertaining to the same sub-
ject. (Subject used; What I like to play on a rainy day). 
SUGGESTIONS FOR TEACHING 
(Have the class sit in a large circle). 
Today let's talk together about some more fun we 
have had. But let 1 s just talk about what you like to do 
on a rainy day. Look at the boys and girls in the picturef 
on the bulletin board. They are having all kinds of fun. 
What do you like to do when you play indoors on a rainy 
day? 
(Allow the children to talk.freely. Evaluate the 
lesson). 
Follow this lesson with similar lessons. Select 
stimulating subjects, yet limit them. Guide by thought-
fUlly prepared questions. 
The following games may be helpful in teaching the 
children to talk about the same thing everyone is talking 
about. 
0 
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On the Road to London 
In a Toy Shop 
Foll~~ the Leader (in a story) 
Make Believe Dreams 
Relay Stories 
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LESSON 25. 
PURPOSE 
To form the sta?dard - Tell things in an interesting and 
enthusiastic way. 
SUGGESTIONS FOR TEACHING 
once I heard about a lady who never changed her 
voice. She never made it go up or down, get loud or 
soft, or slowe~ or faster. She always said everything 
with the very same voice. And no matter What she talked 
about, her face never changed. You would never know 
whether she was talking about something sad, or something 
happy or something funny. She talked. like this all the 
time. (Illustrate monotone with no facial expression). 
I imagine that after a while you would get very 
tired listening to her and would have a hard time being 
a good listener. She didn't know that people can talk 
with their faces and eyes and use different voices. · 
Did you know that you could talk with your face, 
without saying a word. Watch me. See if you can guess 
what I am saying. (Show disapproval, surprise, question, 
happiness). 
Vfuo would like to talk with his face and eyes? See 
if we can guess what you are saying. (Have a few chil-
dren do this). 
0 
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The lady didn't know the secret of' a smile, either, 
but I 111 tell you. If' you smile when you are talking you 
just have to sound happy. And of' course, if you smile 
with your eyes at the very same time, you just have to 
sound very, very happy. 
Let 1s try it and see if it works. Say "Good Morning" 
with a straight_:f'ace. Now say it with a smile. See how 
much happier you look and sound. Let's try "Thank youu. 
Let's try one more. Say "How are you?" 
If' the lady knew the secrets we know about our voices 
and our faces, what would she try to remember so that she 
would .sound interesting and so people would listen to her1 
(List the children's suggestions on the board. Pos-
sible suggestions are: 
Smile when you talk about something happy 
or funny. 
Talk as though you enjoy it. 
Use your face and eyes to show how you 
feel when you are talking. 
Try to look interested. 
I hope we won 1 t have any people in this room who 
are like the lady in the story, :f'or no one likes to 
listen to that kind of' person. 
0 
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LESSON 26. 
PURPOSE 
To review all standards. 
Talk so that everyone can hear you. 
Talk so that everyone can understand you. 
Talk when no one else is talking. 
69 
Talk about things that others will want to hear about. 
Be a good listener. 
Give everyone a chance to talk. 
Do not talk too long. 
Talk about the same thing everyone is talking about. 
Tell things in an interesting and enthusiastic way. 
PREPARATION 
/ 
Ask the children to bring one of their favorite toys 
to school to show to the other boys and girls. Have them 
think of two or three things they might want to tell about 
their toys before you begin the lesson. 
SUGGESTIONS FOR TEACHING 
Let 1 s sit in a big uircle today so that we can see 
all the toys. My! I see some interesting things. I hope 
everyone has thought of what he is going to say about his 
toy. Before we begin who can tell me what we Should re-
member when we are talking together? (Review the above 
standards). (After the period have the children evalu-
ate the lesson). 
CHAPTER V 
ANALYSIS OF DATA 
0 
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CHAPTER V 
ANALYSIS OF DATA 
It was the purpos.e of this study to design a series of 
exercises to improve the conversational abilities of second 
grade children. The data was analyzed to indicate: 
1. The type of children who participated in 
the study. 
2. A comparison of September and December 
scores attained on the Iowa Primary 
Language Test or Conversation Section._ 
3. A comparison of September and December 
ratings done by the school principal. 
4. A comparison of the scores of boys and 
girls on the Iowa Primary Language 
Test. 
71 
Mean 
'7-5 
TABLE IV 
COMPARISON OF MEAN CHRONOLOGICAL AND ]11ENTAL AGES 
OF TWENTY-E~GHT SECOND GRADE CHILDREN 
Chronological Age Mental Age 
72 
Standard deviation Mean Standard deviation 
6.3 8-2 11.6 
Table IV shows that this is an average heterogeneous 
class. The chronological age o~ '7-5 is comparable with that 
o~ most second grade groups. The mental age with a compara-
tively high standard deviation is indicative of a wide spread 
within the group in terms o~ mental abilit~. 
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TABLE V 
DESCRIPTION OF SIZE OF FAMILIES OF 
TWENTY-EIGHT SECCND GRADE CHILDREN 
Number of Number of Per cent 
siblings families 
Only children 5 1'7 
Two '7 28 
Three 11 38 
Four 3 10 
Five 1 3.5 
Six 1 3.5 
Table V shows that th~ families range in size from one 
to five children, the majority having three or less. The 
highest per cent of families have three children. 
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TABLE VI 
RANGE OF SCORES ON IOWA PRIMARY LANGUAGE TEST 
FOID~ A - CONVERSATION SECTION - SEPTEMBER 1951 
Number o:f children Raw scores 
1 14 
2 12 
8 10 
7 8 
4 6 
1 4 
0 2 
5 0 
Mean score '7.214 
standard deviation 3.558 
77 
An examination o:f Table VI shows the range o:f scores on 
Form A, the pre-test, o:f the Iowa Primary Language Test. One 
child received a per~ect score o:f :fourteen, while :five chil-
dren received a score o:f zero. The mean score is '7.214. The 
standard deviation o:f 3.558 shows that the scores cluster 
:fairly closely around the mean sc'ore. 
TABLE VII 
PRINCIPAL'S RATING OF TWENTY-EIGHT 
SECOND GRADE CHILDREN - SEPTEMBER 1951 
Talk so that all can hear and understand 
Talk when no one else is talking 
Talk about things others would like to hear 
about 
Give everyone a chance to talk 
Don't talk too long 
Be a good listener 
Talk about the- same thing everyone is talking 
about 
Tell things in an interesting and enthusiastic 
way 
General rating 
78 
fair 
poor 
good 
excellent 
excellent 
poor 
good 
good 
Table VII shows the principal's rating of the class. 
This method of evaluating the class was subjective, but no 
other way could be thought of to rate the class while it was 
participating in conversation. The principal, as an unbiased 
observer gave the class a general rating of fair plus. 
TABLE VIII 
RANGE OF SCORES ON IONA PRIMARY LANGUAGE TEST 
FORM B - CONVERSRriON SEG"TION - DECEMBER 1951 
Number of children Raw scores 
5 14 
11 12 
5 10 
2 8 
2 6 
1 4 
1 2 
1 0 
Mean score 10.214 
Standard deviation 2.90 
~~ 9 
A study of Table VIII shows the range of scores on Form 
B, the check test, of the Iowa Primary Language Test. Five 
children received a perfect score, one had received a perfect 
score on the pre-test. One child received a score of zero on 
the check test, ~ive had received a score of zero on the pre-
test. Eleven children received a score of twelve. Twenty-one 
scores fall at or above the mean while only seven cases fall 
below. 
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TABLE IX 
PRINCIPAL'S RATING OF TWENTY-EIGHT SECOND 
GRADE CHILDREN - DECEMBER 1951 
Talk so that all can hear and understand 
Talk when no one else is talking 
Talk about things others would like to hear 
about 
Give everyone a chance to talk 
Don't talk too long 
Be a good listener 
Talk about the same thing everyone is talking 
about 
Tell things in an interesting and enthusiastic 
way 
General rating 
Excellent-
Fair 
Excellent 
Excellent 
Excellent-
Good 
Good ~ 
Excellent 
Excellent-
TaQle IX shows the principal's rating of the class after 
the lessons were given. A comparison of the September and 
December ratings show an improvement in all of the objectives. 
The greatest gains were in the ability to speak so that all 
could be heard and understood. The September rating on that 
~ skill was fair, in December it was excellent minus. The chil-
dren also showed a gain from poor to good in their ability to 
listen. The improvement in the general rating was from fair 
plus to excellent minus. 
c 
TABLE X 
COMPARISON OF MEAN SCORES ON IOWA PRIMARY LANGUAGE 
TEST CONVERSATION SECTION - SEPTEMBER AND DECEMBER 
. 
]\orm A - September Form B - December 
Mean Standard Mean Standard 
deviation deviation 
'7.214 3.558 10.214 2.90 
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Table X shows a comparison of the mean scores on the pre-
test and check test of the Iowa Primary Language Test. The 
mean score of 10.214 on the Check test, shows an improvement 
of three over the pre-test. The standard deviation was lower-
ed from 3.558 to 2.90. 
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TABLE XI 
A COMPARISON OF THE SEPTEMBER AND DECEMBER 
SCORES ON TEE IOWA PRIMARY LANGUAGE TEST 
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N Mean s.D. Dif'f. s.E.n c.R • 
september 28 '7.21 3.56 • 69 3.00 .89 3.3'70 
December 28 10.21 2.90 .56 
The critical ratio of 3.3'70 shown in Table XI indicates 
that the difference between the mean test scores before and 
after teaching was statistically significant. Such a differ-
ence could occur by chance less often than one in one hundred 
times. 
TABLE XII 
COMP.ARISON OF MEAN SC CRES OF THIRTEEN GIRLS IN GRADE II 
ON THE IOWA PRIMARY LANGUAGE 'fEST - CONVERSATION 
SECTION - SEPTEMBER AND DECEMBER 
Form A - September Form B - December 
Mean Standard Mean Standard 
deviation deviation 
7.076 3.384 11.23 2.422 
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Table XII is a comparison of' the mean scores received on 
the pre-test and the check test by the girls. On the pre-test 
the mean score was 7.076, compared to 11.23 on the check test. 
This Shows an improvement of 4.154, with a narrowing of' the 
standard deviation from 3.384 to 2.422. 
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TABLE XIII 
COMPARISON ON :MEAN SCORES OF FIFTEEN BOYS IN GRADE II 
ON THE IOWA PRIMARY LANGUAGE TEST - CONVERSATION 
SECTION - SEPTEMBER AND DECEMBER 
Form A - September Form B - December 
Mean Standard Mean standard 
deviation deviation 
'7.333 4.36 9.333 4.1'74 
-
An examination of Table XIII shows a comparison of the 
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mean scores received by the boys on the pre-test and the check 
test of the Iowa Primary Language Test. On the pre-test the 
mean score was 7.333~ as compared to 9.333 on the check test. 
This shows an improvement of two with only a very slight nar-
rowing of the standard deviation from 4.36 to 4.1'74. 
TABLE XIV 
A COMPARISON OF THE CONVERSATIONAL ABILITIES OF 
BOYS AND GIRLS AFTER TEACHING AS SHOWN BY THE 
IOWA PRIMARY LANGUAGE TEST SCORES 
N Mean S.D. s.E.D 
Girls 13 11.23 2.42 
9.33 4.17 
• 20 
1.90 .36 
Boys 15 .30 
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c.R • 
5.277 
The critical ratio o~ 5.277 is statistically signi~icant 
in ~avor o~ the girls and indicates a definite difference 
between the sexes. 
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TABLE XV 
COMPARISON OF MEAN SCORES OF THIRTEEN GIRLS AND FIFTEEN BOYS 
IN GRADE II ON THE IOWA PRIMARY LANGUAGE TEST 
CONVERSATION SECTION - SEPTEMBER AND DECEMBER 
Form A- September Form B - December 
Mean Standard Mean Standard 
deviation deviation 
Girls 7.076 3.384 11.23 2.422 
Boys '7.333 4.36 9.333 4.1'74 
Table ~ is a comparison of the mean scores received by 
the girls and the boys on Forms A and B of the Iowa Primary 
Language Test. On the pre-test the girls scored slightly low-
er than the boys, receiving '7.076 while the boys scored 7.333. 
However, the girls standard deviation of 3.384 was narrower 
than that of the boys 4.36. 
on the check test, the girls scored higher, 11.23 than 
the boys 9.333. The girls' standard deviation was narrowed to 
2.422 while the boys remained alm9st the same, 4.1'72 on the 
check test. 
As can be easily seen, the girls improved more than the 
boys. The boys ranked slightly superior to the girls on the 
<:) california Mental Maturity Test, and ranged slightly lower 
in chronological age. 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
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Summary. An average class o£ second grade children was 
studied to determine its backgrounds and to locate its conver-
sational needs. Twenty-six lessons were than written and 
taught to the class in an effort to improve its conversational 
abilities. 
Conclusions. After an examination of the material for 
this study, it may be concluded that: 
1. The children did improve as was indicated 
by the comparison o£ scores on the pre-
test and check test. The mean score on 
the pre-test was 7.21 with a standard 
deviation of 3.55. The mean score on the 
check test was 10.21 with a standard 
deviation o£ 2.90. 
2. The critical ratio o£ 3.37 indicates that 
the difference between the mean test 
scores before and after teaching was 
statistically signific~nt. 
3. The principal's rating of the class showed 
an improvement from fair + to excellent~. 
4. A comparison of the scores received by the 
girls on the check test with that received 
0 
0 
by the boys, indicates that the girls 
improved more than the boys. The girls' 
mean score was 11.23 with a standard 
deviation of 2.42, while the mean score 
of the boys was 9.33 with the wider 
standard deviation of 4.17. 
5. ~~e critical ratio o£ 5.27? is statistical- · 
ly significant and indicates a sex differ-
ence in favor of the girls in conversa-
tional ability. 
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CHAP'IER VII 
SUGGESTIONS FOR FURTHER STUDY 
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CHAPTER VII 
SUGGESTIONS FOR FURTHER RESEARCH 
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The development of conversational ability is one phase of 
language which needs much study and experimentations 1 expecial-
ly now that'Tadio and television are weakening conversational 
practices iri the home. 
Through this study it was found that children's conver-
sational abilities could be improved by means of specific 
teaching in that area. 
The following suggestions for further study in this area 
are recommended: 
1. Since the number of children taught these 
lessons was limited, these exercises 
could be taught to another second grade 
to provide comparison of improvement 
and thus determine the value of these 
lessons. 
2. These lessons could be taught to a first 
and a third. grade. Then a comparison 
of the improvement in these grades could 
be made with the results made in the 
second grade. 
3. A comparison of results of this study 
with those from a high or low socio-
economic group could be made. 
0 
0 
4. A study to determine whether children 
would show greater improvement if 
the lessons were spaced over a year 
rather than being concentrated into 
a short space of time could be car-
ried on. 
5. A method for improving children's con-
versation, other than through the 
senses, could be developed. 
6. A comparison of children's conversa-
tional abilities with their accept-
ance in the group as shown by socio-
metric studies could be made. 
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